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This is the manuscript copy of the article which was accepted by for publication in Australian 
Academic & Research Libraries. Due to subsequent copy editing, there are discrepancies between 
the wording of the manuscript and the published version. Some of the changes are acceptable and 
make no difference to the intended meaning. However, several changes are inconsistent with the 
theoretical position or the context of the research, as outlined in the following table (changes 
shown in bold font).  
 
Published article Manuscript Notes 
Abstract: The findings support 
recommendations for developing 
library professionals’ awareness 
of international students’ (sic) 
and their library use. 
 
Abstract: The findings support 
recommendations for developing 
library professionals’ awareness 
of, and enhancing international 
students’ library use.  
The recommendations relate to 2 
aspects: developing library 
professionals‟ awareness of 
international students‟ library use; 
and enhancing international 
students‟ library use 
Page 78: Consequently, this 
paper focuses on three points for 
attention for library professionals 
working in Australian libraries: 
(1) to develop awareness ... 
Page 3: Consequently, this paper 
focuses on three points for 
attention for library 
professionals: (1) to develop 
awareness ... 
These recommendations apply to 
library professionals in any 
culturally diverse context, not 
restricted to Australia 
 
Page 79: Second, with regard to 
the linguistic-cultural dimension, 
international students sometimes 
experience challenges 
associated with adjusting to 
unfamiliar linguistic and cultural 
practices, non-verbal behaviours 
and communication styles, and 
also in learning approaches 
effective in the Australian 
situation 
Page 3: Second, with regard to 
the linguistic-cultural dimension, 
international students sometimes 
experience challenges 
associated with adjusting to 
unfamiliar linguistic and cultural 
practices, non-verbal behaviours 
and communication styles, and 
also learning approaches.  
 
Here the literature review 
discusses international students‟ 
experiences in a general sense, 
not specifically in Australia; the 2 
references are both American 
and do not support a particular 
claim about the Australian 
context. 
Page 79: This study, as part of 
the author’s doctoral thesis, 
investigated international 
students’ use of online 
information resources (deleted 
‘to learn’). Conceptually, the 
study viewed international 
students as information seeking 
learners, through the lens of the 
relational model of information 
literacy (Bruce, 1997) 
Page 4: This study investigated 
international students’ use of 
online information resources to 
learn. Conceptually, the study 
viewed international students as 
information-using learners, 
through the lens of the relational 
model of information literacy 
(Bruce, 1997) 
 
The published version 
misrepresents the seminal work 
(Bruce, 1997) that the research 
builds on; there is a fundamental 
conceptual difference between 
“information seeking” and “using 
information to learn” 
 
Page 80: While 17 of the 25 
international students had used 
some type of library in their home 
country, only 8 had previously 
used a university library. 
 
Page 5: While 18 of the 25 
international students had used 
some type of library in their home 
country, only 8 had previously 
used a university library 
 
Published version misrepresents 
the data; the point is that while 18 
students had used a library of 
some kind, only a small 
proportion of the 18 students (ie. 
8 students) had used a university 
library 
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ABSTRACT 
  
International students constitute a significant proportion of the Australian university population, and 
thus of the university library-using population.  Drawing on qualitative research findings, this paper 
discusses the library-related experiences and perceptions of international students at two 
Australian universities. While the students‟ previous library use was limited, at their host university 
they experienced library using challenges, often associated with unfamiliarity. However, they 
generally viewed their Australian university library and library staff in a positive light. The findings 
support recommendations for developing library professionals‟ awareness of, and enhancing 
international students‟ library use. 
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Introduction 
 
International students have varying experiences of libraries and librarians. Transition to study at 
their host university often involves negotiating unfamiliar library processes and technologies. 
Library professionals, who are attuned to the strengths and challenges of international students, 
can play an important part in enabling them to become successful library users and learners.  
 
This paper views the university library and librarians through international student eyes. Drawing 
on recent research at two Australian universities, it offers insights into library-related challenges 
and learning needs. The study found that overall the international student participants viewed their 
Australian library, and the assistance of library staff, in a positive light. However, individuals were 
challenged variously by unfamiliar library arrangement, services and information sources. Some 
students also expressed uncertainties regarding the roles of library staff, or were unaware of the 
support library staff could provide to assist their study-related library and information use. They 
also found information literacy learning opportunities to be insufficient in meeting their needs. 
Consequently, this paper focuses on three points for attention for library professionals: (1) to 
develop awareness of international students‟ experiences, (2) identify associated learning needs, 
and (3) apply strategies for addressing these learning needs. 
 
 
International students as library users  
 
International students represent a significant proportion of potential university library users. In 
Semester 1, 2007 an estimated 210,956 international students were enrolled in Australian 
universities, accounting for 17.3% of the university student population1. However, it is important to 
recognise that international students are not a homogeneous group2. They come to Australia from 
over 150 countries with widely varying linguistic, religious, literary traditions, and socio-economic 
and political structures3.  
 
Previous research shows that at their host university, international students may encounter 
personal or study-related challenges, associated with language variations and unfamiliar social and 
educational practices4 5 6 7 8. Challenges experienced by international students often extend to their 
library use and interactions with library staff. For international students, library-using challenges 
can be described as having three inter-connected dimensions, which are environmental, cultural-
linguistic and affective.  
 
First, with regard to the environmental dimension, the academic library environment and its 
particular processes and technologies may be unfamiliar to international students9 10 11. Some may 
lack a “conceptual awareness of library” 12.  Others may have used a library with a different 
character to their host library, which perhaps had a small or outdated collection, or one that served 
as a study hall or textbook repository; they may not have had direct access to its resources or 
retrieved items themselves13 14 1516 17 18. Consequently, library systems and online resources, which 
are widely used at their host library, may be new to recently arrived international students.  
 
Also related to the environmental dimension, recent research indicates that international students 
have a general familiarity with computers 19 20 and high Internet use 21. In contrast, international 
students generally demonstrate low levels of familiarity with academic online information resources 
such as journal databases, and they tend to adopt basic and uncritical information using 
approaches 22 23 24 25 .  
 
Second, with regard to the linguistic-cultural dimension, international students sometimes 
experience challenges associated with adjusting to unfamiliar linguistic and cultural practices, non-
verbal behaviours and communication styles, and also learning approaches 26 27. From the learning 
perspective, international students may be challenged by an expectation to think critically and to 
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independently seek and select information for assignments beyond set texts 28 29 30. Social, cultural 
and linguistic uncertainties may also hinder international students‟ interactions with library staff. 
Since international students frequently speak English as a second or additional language, they 
may be reluctant to ask questions due to lack of confidence or embarrassment in speaking English 
31. In addition, language-related challenges are frequently associated with online information use 32 
33 34. They may also be unclear about library staff roles and reluctant to seek assistance, either 
believing that it is only appropriate for academics (and not students) to interact with librarians, or 
equating librarians with clerks 35.  
 
Differing language structures may also underlie difficulties international students experience in 
navigating the library. For example, students used to reading text from the right, or in columns, or 
in an alternative script, may initially find it challenging to source information in a library with a left to 
right shelving arrangement, or a classification system and indexes that use roman numerals or 
alphabetical sequencing 36 37 38 39.  
 
The third affective dimension is connected with both the environmental and cultural-linguistic 
dimensions. The sheer size of a university library and with its unfamiliar practices and technologies 
can be bewildering, overwhelming and even frightening to international students 40. Challenges in 
using the library may cause feelings of confusion, anxiety or frustration 41 42.  
 
Much of the above mentioned research presents factual data concerning how international 
students use libraries and information. While providing useful background information that alerts 
library professionals to particular student needs, the findings tend to be quite generalised, 
differentiating international students from other students, and emphasising their difficulties, 
problem areas43 or barriers44. Importantly, they tend to present a library-centric view of international 
students. More recent research has explored library-related experiences and preferences from the 
international students‟ perspective 45 46, an approach which was followed by the study featured 
here. 
 
 
 
Exploring international students’ library and information use – overview of the study 
 
This study47 investigated international students‟ use of online information resources to learn. 
Conceptually, the study viewed international students as information using learners, through the 
lens of the relational model of information literacy48. Seeking detailed, real-life insights the study 
involved 25 international students at two Australian universities. The students were characterised 
by their personal, cultural and linguistic diversity, and included male and female, undergraduate 
and postgraduate students, aged between 20 and 50 years. The international students came from 
fifteen different countries and spoke about 20 different languages. While English was their common 
language, most used English as a second or additional language. The participants were recently 
arrived international students, who were likely to have fresh memories both of their previous library 
and information use, and of their transition to study in Australia. 
 
The researcher developed and implemented an expanded critical incident approach (ECIA). 
Building upon critical incident technique (Flanagan, 1954), ECIA incorporated five inter-related 
phases: Planning, Collection, Analysis, Interpretation and Reflection.  Data collection involved 
open-ended interviews and observations focusing on real-life critical incidents experienced by the 
international students whilst using online information resources for assignments. Inductive data 
analysis and interpretation created a word picture that revealed the complex nature of the of the 
international students‟ information using experiences and an array of information literacy strengths 
and needs.  
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The following sections present a portion of the study‟s findings relating to: the international 
students‟ library using experiences; their perceptions (and misconceptions) of their university 
library, library staff and information literacy education; and their recommendations for enhancing 
their library and information use. They confirm previous findings outlined above demonstrating 
international students‟ relatively limited library use prior to entering their host university. In 
particular, three contributing aspects were identified, relating to the participants‟ previously limited 
information needs, the prevailing pedagogical approaches in their home country, and the differing 
nature of libraries in the home country and Australia. The pattern was similar for students from 
countries as varied as Sweden, China, Japan, Malaysia, Israel, Jordan and India. These findings 
are important since the international students‟ limited previous library use was shown to be 
associated with challenges of unfamiliarity, which they sometimes experienced at their Australian 
university.  
 
 
The international students’ previous library use   
 
While 18 of the 25 international students49 had used some type of library in their home country, 
only 8 had previously used a university library; 6 had used a school library and 3 had used a public 
library. The nature of their library use was generally quite limited. Several reported that they had 
used a library more as a place to study than as an information source. In contrast, others had only 
used a library for leisure purposes. For example, Han (from India) had gone to her school library to 
read comics and Cal and Jim (both from Malaysia) had gone to a public library to read magazines.  
Some students had bought rather than borrowed books. 
 
The students often reported that they had not previously used a library for study simply because 
they had not needed to. For example, Van (from Sweden) said his IT course involved only “raw 
programming”. Limited library use was often associated with approaches to learning in their home 
country, which were teacher-centred and textbook-based. Mat (from India) stated:  
 
When I was studying I must admit that I did not have a habit of using the library... I did not know 
where the library was, because I did not study in it; and there was nothing in the way we were taught 
which entailed the need to learn, because at the point in time it was really a one – way sort of street, 
because the teachers would teach and we would learn, and we have the textbook as a point of 
reference; so we did not really need to go out of that very much, and it was a lot of learning by rote.   
 
Lia (from China) explained that although there was a library at her university, she did not use it 
because the final results “highly depend on your final exam and we don‟t have much big 
assignments, so we don‟t do a lot of research work”. Pat (from Thailand) commented that she did 
not need any books because “the teacher have the sheet and we just write in the answer”.  
 
Even those who had accessed study-related resources in a library reported quite basic 
approaches. For example, Han (from India) reported that her teacher directed her to a particular 
book in the library and to take notes from it. She commented that this was different to the 
independent approach her Australian lecturers required, whereby she has to “find … which book is 
good for this assignment … we have to read first”. In some cases the library was principally a 
textbook repository, as Mel (from India) explained:  
 
I hardly used to go to the library … the reason libraries used to be there was to collect books and 
that used to happen in just the first week of the semester.  After that, never used to look at the 
library, maybe at times just to grab a newspaper and that’s it. 
 
Some students reported that they had not used the university library in their home country due to 
poor quality of the collection or its organisation. For example, Sun (from Jordan) commented that 
“The actual books in the library were too old … unless you needed historical data – thousand, two 
thousand years ago”. Lyn (from China) was also deterred from using her library because the books 
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were dated and generally not useful. She also found the library inconvenient because there was 
usually only one copy of each book and “if a student has borrowed it, I can‟t borrow it”. Other 
students reported that it was difficult to find books in their previous library, since there was no 
catalogue or they did not understand the arrangement. Ela (from China) explained that since there 
was no catalogue, she needed to read signs on the shelves to find books on a particular subject. 
Jan (from Malaysia) commented that in previous library the books were “divided into sections” but 
not catalogued, consequently: 
 
You just ask the library … do you know this book or this book, and librarian say you just go down 
stair, which section or sections and you have to look through the whole shelf with the books … 
sometimes they don’t even know if this book [is] on … and you have to look for it yourself. 
 
The students were sometimes unfamiliar with library processes, which are taken for granted in 
most Australian libraries. For example, Tom (from Vietnam) was unused to borrowing resources 
and at first thought that he would need to pay for library loans (similar to bank loans). He, like other 
students, was also unfamiliar with the online library system and communication with students via 
email. Han (from India) indicated that she had only experienced a closed access library collection: 
 
We ask the librarian and then … she note down all … the details of the students in her book and 
whenever we need it we have to give our card to her and give her the name of the book and it’s she 
who give us the books. 
 
Given the increasing emphasis on digital libraries and online interaction in Australian higher 
education, it is important to note that very few of the students had used online academic resources, 
such as a journal database or library catalogue. Tom (from Vietnam) reported that there were no 
electronic resources at the university where he taught. While Lia (from China) had been aware of 
(but not used) Chinese language databases at her previous university, she said these were 
Chinese databases and different to those she encountered in Australia. In contrast, the great 
majority of the participants had previously used the Internet for personal purposes. However, only 
about two thirds had used it for study purposes. 
 
 
 
The international students’ library using experiences at their Australian university  
 
All 25 international students reported using the library at their Australian university in some way. 
Their notion of the Australian library generally seemed to incorporate physical location, print and 
online resources and practical assistance in using the library and its resources.  In addition to 
accessing online resources (a key recruitment criterion for the study) most also reported borrowing 
books, accessing online resources, using the library a study place, participating in information 
literacy sessions, and seeking help from library staff.  
 
In general, the international students spoke positively about their library using experiences at their 
Australian university. Sun (from Jordan) commented that “the library here - it‟s a beautiful place” 
and Liz (from Singapore) stated that “it‟s big, and very good, very well managed”. Mat (from India) 
found the library collection “very very easy” to use and Nik (from Japan) commented: 
 
I like to go to a library to browse through the topics of the book…and then I can just look in the 
index…I think it’s even faster for me, especially in a small library like this, to find exactly what I’m 
looking for.  
 
They found that the library contributed to their study, as a source of information. For example, Tom 
(from Vietnam) said “I think library is really important, especially [as] different source of information, 
from print journal and online journal”.  
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Given the international students‟ generally limited previous library use it is not surprising that many 
were surprised or confused by the library at their Australian university. Individuals‟ reluctance to 
use the library was sometimes related to their unfamiliarity with library services and processes. For 
others, initial unfamiliarity hindered their effective use of the library. For example, Ela (from China) 
said: “I had no idea how to … borrow a book from the library and … and I didn‟t know how to use 
the catalogue … and I just walk around all the books until I find several books”. She went on to 
explain that she experienced difficulty in making a connection between a book‟s call number, as 
shown in the catalogue, and its location on the shelf: “Call number … I … feel a bit of confusion, 
sometimes I cannot find book … I think it should be there but I just cannot find and I don‟t know 
how they put the book”.   
 
While most students used the library‟s print resources, they often preferred to use online 
resources. For example, Kim (from Thailand) explained:  
 
I like search info from Internet because when I feel library is good information, but all the book 
someone borrow already…I have to wait for long time and maybe they return the book after my due 
date of assignment … So if I use internet I don’t have to wait for queue …and I can search for a 
whole night. 
 
The students often tended to use freely available Internet resources in preference to the academic 
resources available via their university library web page (such as journal databases, and specialist 
information sites like ABS or CCH). While the students generally reported Google and other search 
engines easy to use, individuals often indicated that they found the academic resources difficult or 
time-consuming to use. 
 
The participants‟ responses indicated various misconceptions about the library. For example, 
several were under the impression that the library produced all the online resources available on its 
website, including journal databases. Jan‟s previously unsuccessful experience of using the 
catalogue to locate resources, led her to believe that not all books were recorded in the library 
database “because all these books that I found on the shelves, are not shown in my search results 
through the library catalogue”. As a result, Jan (from Malaysia) lacked confidence in the catalogue 
as an information searching tool.  
 
Some students were hesitant to use the library because they thought that they would need to pay 
to use library resources. For example, Tom (from Vietnam) said: “I didn‟t have enough money to 
pay for everything so I didn‟t dare to go to the library to get loan because I thought that I had to pay 
some money”. Rod (from China) decided to buy a CD-ROM encyclopedia, thinking it would be 
cheaper than using online journal databases. 
 
 
The international students’ perceptions of librarians at their Australian university  
 
The international students were generally appreciative of the quality of assistance provided by 
library staff. However, they were sometimes unaware that librarians were available to assist with 
academic work, beyond providing general directions. This appeared to be associated with limited 
understanding of various library staff roles. 
 
The international students tended to consider librarians as being experts in technical aspects of 
organising the library as well as using computers and online resources to support research. Nik 
(from Japan) stated: “You guys are the experts at making research”. The participants generally 
seemed to find the library staff at both universities to be helpful and approachable, with several 
commenting favourably about their assistance and professionalism. For example, Mat (from India) 
considered that “The staff in the library are absolutely outstanding, in terms of … their willingness 
to help”. He added: “I‟ve been in customer service myself and I‟m just amazed at the temperament, 
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I mean … at half past four in the evening the person is still smiling and still polite and still very 
patient”. In addition, Sun commented the library staff were: 
 
Extremely helpful. Well-grounded employees, because they’re dealing with so many cultures … 
computer-wise … How friendly they are … Above all they’re humble … well-rounded individuals – 
not bossy or keeping a distance between the students. … I actually found them one of the most 
helpful departments. 
 
Students gave many examples of how a librarian had assisted them, both in searching for and 
locating resources (online and on the library shelves), as well as with referencing and IT problems. 
Jan (from Malaysia) mentioned the positive impact of the verbal encouragement she gained from a 
librarian whilst helping her to use an online resource: “They helped you to type it in and say okay, 
nearly got results, things like that”.  
 
Some participants indicated misconceptions about the library staff. In particular, they tended to 
refer to all library staff as librarians, suggesting that they were unaware of differing roles. In 
particular, they were less aware of the educational role of librarians. In contrast, some were 
surprised when asked if they had sought help from their lecturers, or if their lecturers had taught 
them, about using online resources. 
 
While most of the international students found the library staff to be helpful, some were reluctant to 
approach them for assistance either because they did not realise they could do so, or because 
they seemed too busy to disturb.  For example, Ann (from Israel) said: “I don‟t know I can come [to 
the library] … and say I have this assignment and I don‟t know how to look for materials”. Han 
(from India) described the following situation where she failed to gain assistance: 
 
Because I was new in this university and … a pressure on my mind … I tried once but the staff … 
she was very busy at that time. She had 2 students so I thought, ‘OK, now it’s going to be 1 hour or 2 
hour’, so I went away. 
 
 
 
 
The international students’ perceptions of information literacy education at their 
Australian university  
 
The two university libraries featured in this study actively promote information literacy education 
through a range of course related and generic programs. However, only one third of the students 
participated in library-provided information literacy education, and this was mainly at the basic level 
of a library orientation or introductory information skills session. In contrast, over three quarters of 
the students gained informal help from library staff, lecturers or friends. The students‟ limited 
participation in formal information literacy education appeared to be associated more with limited 
opportunity, rather than intentional avoidance.  
 
In reflecting on their information literacy learning experiences, the students tended to focus on  
less positive aspects, which included: the short, rushed nature of introductory sessions; the generic 
content of introductory sessions; and the inconvenient timetabling of introductory sessions. For 
example, Mat (from India) said the information literacy session he attended was inadequate 
because “it was too too short and it‟s not the kind of thing you can grasp in a half hour lecture”. 
Although Lia (from China) attended a seemingly more advanced seminar on using databases, she 
still found it too short and general for her needs: 
 
In that seminar, since the time is quite limited, we don’t really go through every database … it is quite 
general for every student which are from different faculties. 
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Several students commented that the scheduling of most introductory classes during orientation 
week and Week 1 of semester is unsatisfactory for international students. They pointed out that at 
this time they are often less settled (even may not yet have arrived) and unaware of their course-
related information needs and learning approaches. Others expressed a wish for more in-depth 
and subject-specific classes about using online resources. Nik (from Japan) indicated that he 
would be prepared to spend considerable time learning to use online resources: “If I know I can get 
very good understanding … and making very effective searches … I wouldn‟t mind spending … 
six, ten hours”. However, a few students were simply unaware of help available at the library.  
 
 
The international students’ recommendations about their Australian library  
 
In reflecting on their library and information using experiences, the international students offered 
several recommendations for improving online resources, library services and information literacy 
education.  With regard to online resources, their suggestions included: clearer layout and more 
visually appealing interface design; subject-specific web pages on the library website, linking to 
recommended information; a website providing information about Australian social, cultural, 
political traditions; and a „super search engine‟ for searching across all databases (in other words, 
federated searching).  The main recommendation relating to library service provision was for 24-
hour online help. 
 
The most extensive recommendations were associated with information literacy education. In 
particular, the students indicated the need for more extensive learning opportunities that were 
subject-related and continuous through their course. They indicated various individual preferences 
for learning and teaching modes, which included face-to-face and online interaction, demonstration 
and hands-on practice. They also suggested more flexible timetabling, with introductory sessions 
available both at the start of and later in the semester, and follow-up sessions to build on the 
knowledge developed in the introductory sessions; according to need, these would be of varying 
length from one hour classes to weekend long workshops. Perhaps most importantly, Lia (from 
China) highlighted the need for educators (and librarians) to be aware of and address the varied 
attributes and learning needs of international students: 
 
On the first day of … the tutorial or the workshop, if the lecturer can identify the problem from the 
student, because … I think that some time, with some of the lecturers, they take things for granted, 
in their assumption every student know that. But really some international student didn’t know that.  
We came from a different background and we really need help.  
 
 
Enhancing international students’ library use  
 
From the library perspective, there is an apparent need for library professionals to be aware of the 
varied attributes and educational experiences of incoming international students – and to beware 
of making assumptions about their previous library use. It seems important to not just consider 
what students apparently know about the library or how they use it, but also to develop 
understanding about their perceptions (and misconceptions) about libraries and librarians. We 
need to be alert to possible misunderstandings, due to unfamiliar library processes and learning 
approaches, or ambiguous language. For example, we cannot assume that all students are familiar 
with using a library catalogue or accessing resources for themselves, or even with the notion of 
„cost-free‟ resources.  Similarly we need to be careful about the language we use to describe 
library processes. Whilst attending to particular aspects, we need to also consider the wider goal of 
increasing international students‟ understanding of the library and library staff roles, thus 
enhancing their information use and learning. 
 
The findings suggest three main points for attention for university libraries and library 
professionals. First, there is a need for ongoing formal and informal interaction between library staff 
 International students' experiences of university libraries and librarians - Hilary Hughes - 2010                  10 
and international students, to develop awareness of students‟ library-related experiences and 
perceptions. Second, it is important to identify learning needs associated with international 
students‟ perceptions (and misconceptions) of libraries and librarians. Third, there is a need to 
develop strategies for addressing the identified learning needs. Particular aspects of the three 
points are summarised below. 
 
Awareness of international students‟ experiences and perceptions could be developed through: 
 Informal contact (eg: social occasions, chance conversations)  
 Informal enquiries (eg: enquiries at Library Help Desk, out of class questions to lecturer) 
 In-class/on-line discussion 
 Formal needs analysis (eg: pre-testing, criteria-based assessment, learning support 
interventions)  
 Formal research (eg: interviews, focus groups, student satisfaction surveys)  
 
Learning needs for further consideration include: 
 Unfamiliarity (eg: with library processes, technologies) 
 Language (eg: ambiguous expressions, library-related jargon)  
 
Strategies to address identified learning needs could focus on: 
 Developing familiarity with the nature and purpose of library (eg. borrowing, free access)  
 Developing basic, assumption-free information about the library and library staff in multiple 
formats and simple language  (eg: formal guide, manga comic, web-based quiz, interactive 
glossary)  
 Promoting the range of services and resources, in multiple ways (eg. leaflets and bookmarks, 
Facebook, Twitter) 
 Explaining library staff roles (eg: during orientation, online librarian vignettes)  
 Allowing opportunities for informal interaction between library staff (with differing roles) and 
international students (eg: „meet the librarian‟ morning tea) 
 Encouraging help-seeking (eg: online „ask an anonymousquestion‟, proactive „can I help you?‟ 
text message)  
 Developing, implementing and promoting international-friendly information literacy learning 
opportunities (eg: orientation + course-related follow-up, flexible timetabling; focus on 
developing Australian cultural knowledge; incorporating international resources and examples)  
 Collaborative approaches across the university (eg: between the library, the university‟s 
international office, academic and language learning specialists) 
 
Conclusion 
 
The research findings discussed in this paper suggest a mutual need for enhanced awareness 
among library staff and international students at host universities. While international students 
would benefit from opportunities to develop greater familiarity with library-related concepts and 
processes, library professionals can enrich their practice though understanding international 
students‟ perceptions and expectations of the library. By identifying and addressing library-related 
learning needs, university libraries can play an important role in supporting international students‟ 
transition and learning in their host country.   
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